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ABSTRACT
Foster youth are considered a disadvantaged and
at-risk population in regards to their educational
outcomes. Every year 46% of foster youth are failing to
earn their high school diploma. With percentages this

high, assembly bills have been created and enacted in
hopes of assisting struggling foster youth. The purpose

of this study was to determine the characteristics of
foster youth who graduate high school and those who do

not. Several characteristics were measured but only two
proved to be statistically significant. The two

significant statistical findings revealed: foster youth

who participated in the ILP were more likely to graduate
high school and foster youth who experienced fewer
placement moves were more likely to earn a high school

diploma. Limitations of this study were discussed as well
as recommendations for social work practice, policy, and
research.
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CHAPTER ONE
INTRODUCTION

Problem Statement

In the United States, there are currently 542,000

children placed in the foster care system (Bruskas,

2008). These children have been removed from their
parents' custody due to substantiated claims of neglect,
abuse, and/or maltreatment. Once these children have been

removed from their parents' custody, they are then placed
in a secure environment. According to Zetlin (2006),

these children are typically placed in out-of-home care

with relatives, in foster homes, or in group homes. After
being placed in out-of-home care and becoming dependents

of the child welfare system these children are

automatically labeled as foster children.
Foster children have been characterized as a

disadvantaged and at-risk population, especially in
regards to their educational backgrounds. The California
Youth Connection (2008) stated that each year

approximately 4,000 foster youth emancipate from care in

California. Of these 4,000 foster youth only 54% graduate
with a high school diploma. This means that each year, a
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staggering 46% of foster youth are not attaining their

high school diploma. With percentages as high as 46%,
social workers, teachers, and others who play a pivotal
role in a foster child's life must question why nearly

half of these youth are failing to graduate from high

school. With 46% of foster youth not completing their
high school education, the focus must be placed on the
characteristics which act as predictors to foster youth
not attaining their high school diploma.

The characteristics which coincide with foster youth

failing to attain their high school diploma are as
follows: frequent placement moves, the number of school

transfers while in placement, the disruption of
transferring academic records, overrepresentation in
special education classes, and the lack of involvement

with programs such as the Independent Living Program
(ILP) and Wraparound services (Zetlin, 2006). Another
characteristic which plays an important factor in a

foster youth's attainment of a high school diploma is

whether or not they have ever been evaluated for an
Individualized Education Plan (IEP). According to the

Nemours Foundation (2008), developing an IEP is a
complex, collaborative process that evaluates a client
2

for any learning impairments or disabilities. Educators,

psychologists, therapist, social workers, and several

others strive to create a unique individualized education
plan for these youth (Nemours, 2008). It is critical that
child advocates utilize programs such as the ILP and IEP

to ensure that foster youth are better equipped to earn a

high school education before they emancipate from the

foster care system. If these foster youth are
unsuccessful in attaining their high school diploma, they
are likely to live in dire conditions.

Once foster children emancipate from the foster care
system they are immediately assumed to be
self-sufficient. These foster youth age out of the foster

care system on their 18th or 21st birthday, regardless of
their ability to provide for themselves (Biome, 1997). At

18 or 21 years of age, these foster 'youth are expected to

live independently, seek housing, attain employment, save
for the future, and pursue higher education.

Unfortunately, these tasks are more difficult than most
foster youth ever anticipate.

Heyman and Fowler (2003) reported that nearly 40% of

these emancipated foster youth require government
assistance, 18% become incarcerated, and within two years
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of emancipation 1/3 of these youth have children out of
wedlock. Sadly, the foster care system has fostered a
group of adults that have been ill prepared to transition
out of the foster' care system. With these startling

percentages it is imperative that social workers

facilitate the necessary resources to these foster youth

before they emancipate.
The key to assisting these troubled youth is
empowering them to successfully graduate high school. The

attainment of a high school diploma will give foster

children the opportunity to pursue higher education, and
the foster children that choose to attend post-secondary

education are more likely to lead successful lives
(Pecora, Williams, Kessler, Hiripi, O'Brien, & Emerson,

2006). Social workers, educators, and members of the

California Assembly are aware that foster youth are an

academically vulnerable population, therefore several
bills have been sent to legislation, in hopes of creating
educational equality and opportunity for all children.
On January 1, 2004, in order to create educational

equality between foster care youth and non-foster care

youth, Assembly Bill (AB) 490 became effective.
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According to AB .4 90,
...educators, care providers, advocates, and the

juvenile courts shall work together to maintain
stable school placements and to ensure that each

pupil is placed in the least restrictive educational

programs, and has access to the academic resources,
services, and extracurricular and enrichment

activities that are available to all other
pupils....

(State of California, 2004, p. 2)

AB 490 was created to combat all the predictors which
impede foster youth in attaining their high school
diplomas. If the requirements of AB 490 are followed, the
educational outcomes for all foster youth are likely to
improve. Although AB 490 has vastly improved the lives of

some foster children, there remains a continued need to
improve upon assembly bills.

On January 28, 2009, the California State Assembly
was introduced to AB 167. AB 167 states,

...the intent of the Legislature in enacting this

act that foster children who transition to a new
school district in their junior or senior year of
high school only be required to meet state standards

for graduation....

(State of California, 2009, p. 2)
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In essence, this assembly bill is stating that whenever a
foster youth is transferring to a new high school or

school district in their junior or senior year, they will
not be held accountable to meet the new graduation

requirements of their new high school. This means that
the minor will be allowed to retain their previous

graduation requirements, thereby allowing them to

graduate on time.
With great effort from child advocates and

legislators AB 167 became effective on January 1, 2010.
Social workers and all who are in support of foster

children celebrated the announcement that AB 167 had
passed through legislation. AB 167 will increase the
probability of all foster children attaining their high
school diploma before they emancipate from the child
welfare system. AB 490 and AB 167 are proof that the

concerns for the academic triumphs of foster children
have continued to increase over time.

Locally, San Bernardino County has made drastic

attempts to alter the academic lives of foster youth who
are placed within their county. Children and Family

Services (CFS) of San Bernardino County has hired "six

Educational Liaisons to work with CFS, schools, foster
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parents, group homes and others to ensure the educational
needs of foster children are being met" (Stewart, 2009,
p. 1). The Educational Liaisons work out of four

different regions within San Bernardino County to ensure
that all foster children within the county are receiving

educational assistance.

Upon transferring into a new high school it is the
responsibility of the Educational Liaison "to ensure that
all documents, credits, records, and grades have been

transferred to the new school" (Stewart, 2009, p. 2). If
all documents and records are transferred in an accurate

and timely manner it will allow a proper transition into

a new high school. Ultimately, the main objective of the

Educational Liaison is to assist minors in their attempts

to graduate high school. In addition to Educational
Liaisons, programs such as the Independent Living Program

(ILP), in conjunction with San Bernardino County, also

play a vital role in the academic outcomes of foster
youth.

The ILP provides services to foster youth between
the ages of 15k and 21. The ILP is a voluntary program

which offers several opportunities for foster youth to

learn independent living skills. This program offers
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several types of workshops to foster youth to encourage

them to graduate from high school. Two of the workshops
which promote foster youth graduating from high school
are the workshops which instruct them how to complete
college applications and how to apply for financial aid

(Lemon, Hines, & Merdinger, 2005). Aside from completing
applications, these workshops teach minors to expect more
from themselves academically. Those in conjunction with

Children and Family Services and social workers look

forward to the future, when more than 46% of foster youth
will experience academic success.
Purpose of the Study

The purpose of this study was to examine the
characteristics which impede foster youth from achieving

academic success in high school. Several of the
characteristics which impede them from attaining their

high school diploma are dependent on how many times they
have changed placements. Moving to a new placement not
only affects a foster youth's academic records and grades
but it also affects their emotional stability.

Whenever a foster child is placed in a new home they
are greeted by a new family, a new set of rules, new
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expectations, and unfamiliar surroundings. Despite these
new factors, foster youth are expected to transition into
their new placements without any significant problems.

However, due to the lack of stability the transition into
a new home for a foster youth is more commonly met with

feelings of inadequacy, fear, anger, animosity,

uncertainty, and loss (Vacca, 2008). This mixture of
emotions, if not dealt with appropriately, can lead to

several school related behavioral issues.
Foster youth are commonly known for having poor peer
relationships, poor social skills, and for acting out

aggressively (Bruskas, 2008). These behaviors can
prohibit them from creating healthy relationships with

their peers and educators. Since foster children struggle
with creating healthy relationships and adapting to a new
home and school environment, they are more likely to have
"higher rates of absenteeism, higher rates of grade

retention, and disproportionate rates of special

education placement" (Vacca, 2008, p. 1082). Foster youth
are also more likely to receive disciplinary referrals
and to be suspended or expelled from high school, which

further exacerbates the issue of foster youth not
attaining their high school diploma (Vacca, 2008). These
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issues need to be fully addressed in order to best serve
their population.

In order to address the issues which prohibit foster
youth from graduating high school, a secondary data

utilization method was employed. A data utilization
method, commonly referred to as secondary analysis, was
the preferred research method for this study. It was the

selected method of research because San Bernardino County
hasr a computerized database of valuable information which
can be directly applied to this study (Grinnell & Unrau,

2008).
Kathy Watkins,

who works for the San

Bernardino County Human Services System and manages the

Legislation and Research Unit, confirmed that within the
Child Welfare Services/Child Maintenance System (CWS/CMS)

database there is a plethora of information about foster
children. According to Watkins, all the

characteristics/independent variables this study needed
were available through the -CWS/CMS database and were

available to be extracted. Utilizing secondary data
through the CWS/CMS database provided this study with a

quantitative, representative random sample.
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Choosing to use secondary data was easy, given that
it guaranteed this study a strong foundation base of

pre-existing data. This choice was also time sensitive to
this study (Grinnell & Unrau, 2008) . Collecting data on

minors in foster care is extremely difficult, especially
when attempting to gain consent from their caregiver.
Utilizing any other method of research would supply this

study with a low response rate and would threaten this

study's feasibility.
Significance of the Project for Social Work
The National Association of Social Workers Code of

Ethics is a compass which guides and directs social

workers to pay "particular attention to the needs and
empowerment of people who are vulnerable, oppressed, and
living in poverty" (National Association of Social

Workers, 1981, p. 1). This study highlighted the
vulnerable and oppressed population of foster youth who
are struggling academically. This study was needed in

order to gain a stronger understanding of the
characteristics which act as predictors to the

educational outcomes of foster youth. If social workers
are able to recognize the contributing factors to
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academic success they may be able to prevent foster youth
from experiencing academic failure.

The results of this study contributed to the field
of social work by identifying the factors that influence

academic success. Utilizing this information can
drastically change the social work practice and the

criteria in which foster children are placed in
out-of-home care. If these changes were to occur they
would have a significant impact on legislative policy.
If the findings of this study create change in the
social work practice they will undeniably influence

legislative policy. The results of this study will not
only influence legislative policy but it will also

validate the creation of AB 490 and AB 167. The
validation of AB 490 and AB 167 will pave the way for

more assembly bills to be created in favor of foster
youth. The confirmation and creation of assembly bills

will also have an influential impact on Educational

Liaisons and programs such as the ILP.
Educational Liaisons and the ILP would become more
cognizant of the hazards which disrupt the academic

achievement of the foster youth they are mentoring. Their
criteria and methods of working with foster youth may

12

need to be modified and their strategies of working with

foster youth may have to be reevaluated in order to
ensure academic success. Overall, new policies will be

constructed, programs will need to be modified, and more

research will need to be conducted in order to create
statistical evidence.

This study contributed to social work research by

improving upon earlier research that has already been
previously studied and documented. A contribution was
also made to social work research by accurately

identifying the characteristics which affect a foster
youth's academic achievements. These characteristics of

academic achievement can later be assessed, tested, and
verified by other researchers who wish to examine and/or

challenge this study.
This study contributed to better understanding the
assessment phase of the Generalist Intervention Process

by recognizing the association between foster youth and
their academic performance. Social workers will be better
equipped to acknowledge that foster youth are an

academically disadvantaged population. With this

knowledge educational liaisons and social workers can
collaborate and assess these youth for learning
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disabilities. Once the assessment is complete it can be

determined if the youth is in need for an Individualized
Education Plan (IEP). Based upon these assessments a

foster youth's academic needs will be addressed in a
timely manner.
The relevance of this study to child welfare
practice can be exhibited in multiple ways. The results

found in this study have the potential to drastically

improve the rates at which foster youth graduate from
high school. When foster children graduate from high

school it empowers them to believe that they can
accomplish all of their goals through hard work,

perseverance, and dedication. Earning a high school

education will increase the probability of attending post
secondary education, as well as employment opportunities.
When foster youth experience academic success it
decreases their chances of becoming homeless as well as

decreases the likelihood that they will become dependents

of the social welfare system. Ultimately, the attainment
of a high school education will give foster youth access
to a world of opportunities.
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CHAPTER TWO

LITERATURE REVIEW

Introduction
In the foster care system there is a tendency for

social service agents and foster families to overlook the
educational needs of children in foster care. These youth
are aging out of the system and are transitioning into
the world without a high school diploma. These children
are then expected to prosper without ever attaining the

skills needed to do so. This chapter focuses on foster

youth and their housing accommodations while in
placement, their educational experiences while in

placement, their involvement with youth programs, and how

these factors affect their educational outcomes.
Theories Guiding Conceptualization

The Social Systems Model is defined as a person or
group that operates interdependently to carry out a

common goal (Lesser & .Pope, 2007). Child welfare

agencies, foster parents, social workers, the Independent
Living Program (ILP), Wraparound, and educational
liaisons all work interdependently to carry out a common

goal. The common goal they share is the desire to ensure
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that all foster youth are being treated fairly and that
they are receiving the same academic services as

non-foster youth. These advocates work independently of
each other and interdependently to ensure that the youth

succeeds academically. There is a need in the educational
interest of the foster, child for child welfare agencies,

foster parents, social workers, ILP, Wraparound, and

educational liaisons to communicate with one another in a
collaborative effort to strive towards improving their

educational outcomes.

The Ecological Perspective focuses on an

individual's coping skills, social networks, and support
networks in order to explain one's ability to
successfully transition through life (Lesser & Pope,

2007). A foster child's ability to succeed academically
and the coping skills they utilize reflect their

environment and support systems. Foster children are

lacking support from their social environments which
affects their coping skills and their ability to perform

academically. Child welfare agencies, foster parents,
social workers, the ILP, Wraparound, and educational
liaisons, provide foster children with a support system

that encourages their academic achievements.
16

Foster Youth in Placement

The fundamental concern for child welfare agencies
is the concept of foster care "drift." Foster care

"drift" reflects the idea that foster youth can spend
extended lengths of time in care while transitioning to
multiple placements (Usher, Randolph, & Gogan, 1999).
Usher et al.,

(1999) examined this concept by using

longitudinal data with quantitative and qualitative
characteristics based on two cohorts of children. The
first cohort of children consisted of youth who were

originally placed in relative care, the second cohort of
children were initially placed in foster care (Usher et

al., 1999) .

The results of this study found that children who
were placed in relative care experienced more stability
than children who were initially placed in foster homes.
The youth that were placed in relative care experienced

less placement moves and were more likely to move to less
restrictive settings. The youth that were originally
placed in foster homes were more likely to move to more

restrictive settings, such as a group home or juvenile

detention center (Usher et al., 1999). As the number of
placement moves increased, both cohorts of children were
17

less likely to be reunified with their families of origin
and became more susceptible to foster care "drift."

Placement stability and movement patterns among

foster youth greatly impact their future. Wulezyn, Kogan.,
and Harden (2003) conducted a study which took into

account placement types, placement duration, and the age

groups which determine the impact on placement stability.
The researchers of this study drew data from a New York

database of 16, 170 children who were first placed in
1997 or 1998. Each placement move of these children was

recorded until December 31, 2000 (Wulezyn et al., 2003).

The results of this study found that children who
were placed in group homes experienced higher rates of
placement changes and children between the ages of 11 and

13 were more likely than any other age group to
experience placement moves. The results also suggested
that children admitted as infants were more likely to

experience the longest time in care, yet they were less
likely to experience placement moves. Ultimately, the

placement type which proved to be the most beneficial was
relative care (Wulezyn et al., 2003). Sadly, regardless

of their housing accommodations children who are
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dependents of the child welfare system are academically

vulnerable.
According to Zetlin, Weinberg, and Kimm (2004)
foster children are more likely to score lower on

standardized achievement tests, be placed in special
education classes, earn lower grades, and drop out of

high school at a greater rate than non-foster youth.

Multiple school transfers and multiple placement moves
are the leading causes which determine these educational

outcomes (Zetlin et al., 2004). In an attempt to

understand and improve the academic achievement levels of

these youth Zetlin et al.,

(2004) conducted a study

utilizing the skills of an Educational Specialist (ES).

Zetlin et al.,

(2004) conducted a study to explore

the effectiveness of Educational Specialist (ES),

commonly referred to as educational liaison, on the
educational outcomes of children in foster care (Zetlin

et al., 2004). The sample of this study consisted of a
120 foster youth. The youth were placed in either a

control group or a treatment group. The treatment group
consisted of 60 foster care students who had received

assistance from the ES that, worked for the child welfare
agency. The control cases were made up of 60 foster
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,

students who had not received any kind of services from

an ES (Zetlin et al., 2004).

Data was collected from school records that included

grade point average, attendance, special education
status, the number of school transfers during a two year

period, and achievement test scores from reading and math

(Zetlin et al., 2004). The results of this study found
that in the post-test the treatment group of foster

students showed signs of academic improvement. The
relationship between an educational liaison and a foster

child was proven to be highly beneficial to a student's

academic performance. Therefore, there was a strong
correlation linking the effectiveness of an ES to the

academic performance of a foster student (Zetlin et al.,

2004).

The lack of stability a youth experiences while in
placement affects their emotional well-being as well as
their academic attainment. Fernandez (2007) conducted a

longitudinal study which focused on the emotional,
behavioral, and educational outcomes of 59 children in
foster care. Quantitative and qualitative methods were

collected in order to document the interactions between
children, caseworkers, caregivers, and teachers
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(Fernandez, 2007). These childcare workers were asked to

explain the behaviors of the foster children they
supervised. Personal interviews were also conducted with
the foster children who were between the ages of 8 and

18.
In this study the foster children's needs,

strengths, and weaknesses were assessed to determine

whether these factors contributed to their educational

outcomes. This study found that children who had been in
multiple placements accompanied with multiple school

changes exhibited emotional instability in their peer and
adult attachments. This instability resulted in a

negative effect on a foster youth's ability to attain a
high school diploma or GED (Fernandez, 2007).

Foster Youth and Education
Biome (1997) focused on the educational experiences

of foster care youth and a matched group of non-foster

care youth to determine whether their experiences in
academia affected their educational outcomes. The study

used secondary data from existing longitudinal data from

1980 through 1986. The original data looked at a sample
of 334 non-foster care youth; the secondary analysis
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consisted of 167 foster care youth (Biome, 1997). The
study found that foster children were more likely to

display behavioral problems due to multiple school
transfers. The study also found that foster care youth

were less likely to earn a high school diploma or GED.

They were also less likely to pursue higher education
than their counterparts (Biome, 1997),. The study also

revealed that foster youth did not receive any parental

support or guidance when they were enrolled in high

school. In Biome's (1997) longitudinal study it remains
evident that foster care children continue to remain an

academically vulnerable population.
A majority of foster children in school do not have

access to "advanced placement courses, extracurricular

clubs and sports, and other activities" which help

contribute to their high school experience (Vacca, 2008.

p. 1081). These youth are also not expected to pursue
post secondary education. Foster youth in an academic
setting compared to non-foster youth are more likely to

receive disciplinary referrals and are more likely to be

placed in special education courses (Vacca, 2008) .
According to Vacca (2008) in order to combat these

reports teachers need, to assist disadvantaged students
22

and advocate for them to receive the needed educational

services they deserve. In an attempt to improve their

educational outcomes teachers must treat foster children

fairly and make certain that they have an up to date
Individualized Education Plan. This plan will allow
teachers and social workers to become more aware of any

learning challenges a child may be facing (Vacca, 2008).

Foster children with physical and learning
disabilities are at a higher risk for academic failure.
According to the National Survey of America's Families

(NSAF) foster youth are four times more likely than
non-foster youth to have a disability (Vandivere, Chalk,

& Anderson Moore, 2003). These disabilities consist of
chronic health, physical, and developmental disabilities.

These foster youth are also three times more likely to be
enrolled in special education classes (Vacca, 2008).
Sadly, the level of instruction foster children with
disabilities receive is often inadequate. The teams of
educators who monitor these children often lack the

resources, knowledge, and skills to properly educate
these youth (Zetlin et al., 2004).
Geenen and Powers (2006) conducted a survey on

foster youth with disabilities to measure their academic
23

achievement after receiving foster care and special

education services. The study collected date from 327
students who were between 13 and 21 years of age. The

focus was placed on the academic achievement of foster
youth who received special education services, compared

to those who were only involved in foster care, special
education, or general education services. Information was
also collected regarding these youth's experiences in

foster care, their number of placements, and the length

of time they have spent in foster care (Geenen & Powers,
2006). The study confirmed that foster youth that were

receiving special education services were not receiving

an adequate education. The study also found that these
students were also lacking a reliable mentor in their

lives to support their academic pursuits (Geenen &
Powers, 2006).

Foster Youth and Their Involvement
with Youth Programs
Foster youth and their involvement with youth
programs, such as the Independent Living Program (ILP)

and Wraparound, can be highly advantageous to the
educational outcomes of foster youth. The ILP is a
program that provides services to youth who are aging out
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of the foster care system. The goal of the ILP is to
provide foster care youth with the tools needed to be
self-sufficient (Lemon et al., 2005). The ILP offers

several types of workshops to foster youth to encourage

them to graduate from high school. The workshops which
promote foster youth graduating from high school are

workshops which instruct them how to complete college

applications, fill out financial aid forms, how to

purchase a cap and gown for graduation day, how to apply
for academic scholarships, and computer training courses

(Lemon et al., 2005). The ILP is a voluntary program
which seeks to improve the educational outcomes of foster

youth. Despite the educational outcomes and

opportunities, some youth choose to not participate in
the ILP.

A study conducted by Lemon et al.,

(2005) explored

the outcomes of foster youth who were enrolled in ILP

services and compared them to foster youth who were not
enrolled in ILP services. The study included a sample

size of 216 foster youth. The study used an in-depth
qualitative interview; the foster youth were provided
with a self-administered questionnaire which covered
placement history, academic history, social support,
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skills training, and personal well-being (Lemon et al.,

2005). The study found that foster youth who received ILP
services were more likely to receive tutoring services
while in school and were more likely to be thinking about

post secondary education. The study also suggested that

foster youth who received ILP services were more likely

to have been taught life skills needed to be
self-sufficient (Lemon et al., 2005).

In 1995, Scannapieco, Schagrin, and Scannapieco
performed a comparison study from 1988 to 1993 of foster

youth who were involved in the ILP and those who were
not. The sample consisted of 44 foster youth who actively

participated in the ILP and 46 foster youth who chose to
not become involved in the program (Scannapieco,
Schagrin, & Scannapieco, 1995). The youth ranged from 16
to 21 years of age and 53% of the participants were

female.

Scannapieco, Schagrin, and Scannapieco (1995)
employed t-tests and chi square tests to establish the

statistical significance of the variables that were being
tested during the study. The findings revealed that of
the 44 participants that were involved in the ILP, 22

successfully graduated from high school. The 46
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participants who were not involved in the ILP only had 6

successful graduates. The results of this study show that
50% of foster youth who were involved with the ILP

experienced academic success and improved graduation
rates (Scannapieco, Schagrin, & Scannapieco, 1995).

Another program which enhances the life skills of
foster youth is the Wraparound program. Wraparound is an
individualized, strength based, collaborative method of

providing services to severely emotionally disturbed
youth (SED)

(Mears, Yaffe, & Harris, 2009). Mears et al.,

(2009) conducted a study which consisted of 126 youth
between the ages of 5 to 18. The 126 youth were divided
into two groups; one group received wraparound services

while the other group received traditional child welfare
services.

The study revealed that the youth receiving

wraparound services made a significant improvement in
their emotional and behavioral well-being. These youth
also improved upon their educational outcomes while

increasing their ability to function independently (Mears

et al., 2009). The Wraparound program is a program that

benefits most foster youth within the child welfare
system.
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Eber, Sugai, Smith, and Scott (2002) support a
school-based wraparound approach in conjunction with the
positive behavioral interventions and supports (PBIS) in

schools. "PBIS is a systems approach for establishing

proactive, positive discipline for foster students in an
academic setting" (Eber et al., p. 172). PBIS paired with
school-based wraparound services provide interventions
for foster youth who are struggling academically and for

youth with emotional and behavioral disorders (EBD). With

both of these programs running concurrently, foster youth
and youth with EBD are more likely to experience improved

social and educational outcomes (Eber et al., 2002). The
collaboration of this program with ILP services could

drastically improve a foster child's social and academic
life.
Summary
Many foster youth struggle academically and suffer

emotionally when they are moved from one foster placement

to another. Despite the hardships that many foster youth
endure, there is an everlasting hope that they will excel

in academia. Foster youth can succeed with the support
and guidance from social workers, child advocates, and

28

youth programs that take a special interest in their
academic success. With these social supports these youth
can emancipate from the child welfare system with a high

school diploma and with the confidence to accomplish
whatever they set out to achieve.
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CHAPTER THREE
METHODS
Introduction

This chapter will address the study design, sampling

methods, data collection and instrument, procedures,

protection of human subjects, and the data analysis of a
quantitative study.

Study Design

The purpose of this study was to examine the
characteristics which impede and/or support the academic

achievement of foster youth living in San Bernardino

County. The characteristics which were measured to

determine the relationship between foster youth and their
educational outcomes are: the frequency of placement

moves, placement types, their involvement with the

Independent Living Program (ILP), Wraparound, and if the
youth have ever been evaluated for an Individualized

Education Program (IEP). In order to evaluate these
characteristics a secondary data utilization method was

employed.
Secondary analysis was the preferred method of

research for this study, because San Bernardino County
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maintains the Child Welfare Services/Child Management
System (CWS/CMS). This computerized database stores open
and closed case files for all foster youth living within
San Bernardino County. Whenever a youth becomes a

dependent of the child welfare system they are entered

into this database and their progress is documented by
their assigned social worker. It is the social worker's

responsibility to document and input all of the academic,
behavioral, medical, and life changing events of these

youth into the CWS/CMS database. All of the

characteristics/independent variables this study needed
were available through the CWS/CMS database and were

available for extraction.

It was highly advantageous to use secondary analysis
for this study. Due to the immense amount of pre-existing
data in the CWS/CMS database, there was no need to

collect original data for this study. Secondary analysis
was the logical choice for this study since it was time

sensitive, cost effective, and it protected the

confidentiality and anonymity of all the participants
(Grinnell & Unrau, 2008).
Although there are several strengths to employing

secondary data utilization, there are also methodological
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limitations. When utilizing secondary data the data must
be reliable and valid, however this is not always the
case. Problems in reliability and validity can arise from
input data error (Grinnell & Unrau, 2008). For instance,
this occurs when a social worker is inputting data into
the CWS/CMS database and he or she inputs the wrong data.

This misinformation will skew the results of the data.
Another limitation occurs when reliable information is
recorded, yet it can be interpreted by researchers in

several different ways. This occurs when the information
can have several different meanings when applied in

different contexts. This type of inconsistency will
adversely affect the results of this study (Grinnell &

Unrau, 2008) .
The focus of this study was to determine the

characteristics of foster youth who graduate high school
and those who do not.

Sampling
Kathy Watkins, M.S.W., who works for the San

Bernardino County Human Services System, and manages the
Legislation and Research Unit and Sandra Wakcher M.A. a

statistical analyst from the Legislation and Research
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Unit agreed to assist with the data collection process of
this study.

The sample of this study consisted of approximately
161 foster youth. The sample included male and female

foster youth between the ages 18 and 20 who have aged out
of the foster care system between July 2008 and September
2009. These youth were randomly selected based on this

criterion. This selection criterion was chosen because

this population recently emancipated from care and their

files contained the most recent and complete information
available to the CWS/CMS database.

Data Collection and Instruments
Ms. Wakcher was given an extraction form created by

this researcher to ensure that the desirable data was
extracted from CWS/CMS, for the purposes of collecting

secondary data, to discover if foster youth have achieved
academic success while in high school (Please see
Appendix). In order to discover this information the

independent variables and dependent variables must be
discussed. The independent variables of the study

include: gender, ethnicity, type of placement, number of
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placement moves, and participation in IEP, ILP, and

Wraparound.
Gender was used to evaluate the relationship between

gender and educational outcomes. Ethnicity was assessed
to determine if ethnicity affects the educational
outcomes a youth experiences while in care. The type of

placement while in care was assessed by different types
of placements including: foster family agency certified

homes, homes provided by foster family agencies, group
homes, guardian homes, relative/non related extended
family member (NREFM) homes, and small family homes . The

number of placement moves was assessed to determine the
frequency of moves each youth experiences. Evaluation of

an Individualized Education Program (IEP) was assessed to
determine if a youth had ever been evaluated for a
specialized education program. Involvement with the

Independent Living Program (ILP) was assessed by
determining if the youth graduated from the ILP or not.

Involvement with Wraparound was assessed by determining
if the youth graduated from the program which would
improve their behaviors in an academic setting.
I

The dependent variable of this study includes the

attainment of a high school diploma. This dependent
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variable was measured against each independent variable
in order to show which association between variables was

stronger (Grinnell & Unrau, 2008). The dependent and
independent variables were also described throughout this

study using descriptive statistics to illustrate the

statistical significance of each variable.

Procedures
Upon the investigator's request, Sandra Wakcher,
M.A. a statistical analyst from the Legislation and

Research Unit extracted data from two sources, the Child

Welfare Services/Child Management System (CWS/CMS) using
Business Objectives and SOC405e. The SOC405e is a form
which is used to collect data for State Measure 8A (Exit

Outcomes for Youth Aging Out of Foster Care). The SOC405e
data that was collected contained the most reliable data

on who did and did not graduate high school. The data

from the SOC405e form was then matched to CWS/CMS

database for demographic information. Ms. Wakcher, along
with her Quality Support Services (QSS) unit went through

case files in CWS/CMS database of foster youth who have
transitioned out of foster ^are to gather more
information to be matched. Once the data had been
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completely extracted Ms. Wakcher provided this study with
a data set of approximately 161 foster youth. Ms. Wakcher

protected the confidentiality of each of these former
clients by providing each case with an identification

number which was later utilized when measuring and
comparing data. Ms. Wakcher then disclosed the data of
161 foster youth to the researcher of this study. The

data was then entered into the Statistical Package for
the Social Sciences (SPSS) program for data analysis.

Data collection for this research project began January
2010 and concluded in February 2010. Data analysis then
began in March 2010.

Protection of Human Subjects

During this research process, the researcher of the
study did not have any direct contact with any

participants of this study. Since secondary data was
collected, each data set was given an identification
number which acted as a unique identifier during the

research process. The data did not contain any of the

foster youth's personal identifiable information. All

case files and pertinent information was locked and
stored in a filing cabinet to protect the confidentiality
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and anonymity of all participants. All data was destroyed

upon completion of the study.

Data Analysis

Data analysis for this study was conducted using
quantitative analysis procedures. Based upon the data
which was extracted from the CWS/CMS database, a series

of nominal responses were recorded. In order to measure
these appropriately a series of tests were employed using

SPSS software. The majority of the independent variables

in this study were nominal variables. Therefore, chi

square tests were employed in order to answer five
significant questions (Grinnell and Unrau 2008).
1.

Are males or females more likely to graduate

from high school in this study?
2.

Does ethnicity affect a minor's ability to

successfully graduate from high school?

3.

Does the type of placement affect a youth's

ability to successfully graduate from high
school?
4.

If a youth is evaluated for an IEP while they

are in school does it improve their chances of

graduating?
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5.

If a youth successfully completes the ILP does

this increase the likelihood that they will
graduate from high school?

A t-test was also employed throughout the data analysis

process in order to answer the following question:

6.

Does the number of placement moves affect a

youth's ability to graduate?
The data analysis attempted to illustrate strong

correlations between the characteristics which support
and improve the likelihood of foster children graduating

from high school.

Summary
This chapter presented an overview of the

quantitative research method which was utilized in
determining the characteristics of foster youth who

graduate high school and those who do not. This chapter
explained in detail the research design of this study,
the sampling methods which were utilized throughout the

study, and the data collection process. The procedures of
this study were discussed as well as the protection and
confidentiality of human subjects. This chapter concluded
with a thorough discussion of the data analysis process.
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CHAPTER FOUR

RESULTS
Introduction

This chapter provides a complete overview of the
characteristics which impede or support a foster youth's

ability to attain a high school diploma. The quantitative
analysis of 161 foster youth is revealed by thoroughly

describing the relationship between the demographic
characteristics of these youth and their educational

outcomes. These characteristics are further described

through the representation of frequency tables, charts,
and chi square test tables.

Presentation of the Findings
The random sample of 161 former foster youth from
the County of San Bernardino was collected using

secondary data from the CWS/CMS database and the Soc405e

form. Table 1 illustrates the demographics of these youth
during their placement in the child welfare system.

Utilizing SPSS software, frequencies were employed to
determine that out of 161 participants, ninety-nine
(61.5%) were female and sixty-two (38.5) were male. Of
these participants 35.4 % were Caucasian, 34.2%,
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African-American, 29.2%, Mexican, and 1.2% qualified as

Native American/Alaskan Indian. Twenty-four (14.9%) of
the participants were evaluated for an Individualized

Education Program (IEP) and the majority of minors
(85.1%) were not evaluated for an IEP. One-hundred and
nine (67.7%) foster youth successfully completed the

Independent Living Program (ILP), while fifty-two (32.3%)
youth did not.

As dependents of the child welfare system, it was

documented that 41.6% of youth exited the foster care
system living in a foster family agency certified home.
The next common placement type was living with a relative
or a non-related extended family member (NREFM) which

consisted of 31.7% of the participants. This was followed

by 12.4% of youth that lived in a group home facility. A
small population of 9.3% lived in a foster family home
and a smaller population of 4.3% resided in a guardian

home. The most uncommon type of placement was a small
family home which was only populated by .6% of foster

youth before emancipating from care.
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Table 1. Demographic Characteristics of the Subjects
Frequency
(N)

Variables
(N-161)

Percentage
(%)

Gender
38.5
62
Males
61.5
99
Females
Ethnic Background
35.4
57
Caucasian
34.2
55
African American
47
29.2
Mexican
0
0
Asian/Pacific Islander
Native American and Alaskan
o
1_L • 2
Indian
0
0
Other
Type of Placements
67
41.6
Foster Family Agency Certified
Home
Foster Family Home
15
9.3
12.4
Group Home
20
7
4.3
Guardian Home
51
31.7
Relative/NREFM Home
Small Family Home
1
.6
Evaluated for an Individualized Education Plan (IEP)
Yes
24
14.9
No
137
85.1
Completed the Independent Living Program (ILP)
Yes
109
67.7
No
52
32.3
Graduated from High School

Yes
No
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a

£a

79
82

49.1
50.9

Figure 1 illustrates the number of placement moves
each youth experienced during their time in foster care..
For the purpose of this study a placement move occurs

when a youth is transitioned to a new physical address.
In this study the least number of placement moves
experienced by a youth was 1, and the greatest number of

moves experienced by a minor in care was 43. The mean
number of placement types was 7.32 and the standard

deviation was 6.138. The range of placement moves was 42.

Mean =7.32
Std. Dev. =6.138
=161

Number of Placements Moves
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The results show that from the overall sample of 161

participants, 79 (49.1%) foster youth graduated from high

school and 82 (50.9%) did not graduate from high school.

Results of the Research Questions Asked

1.

Are males or females more likely to graduate
from high school in this study? In this sample

gender did not appear to influence rates of
graduation. The chi-squared test findings

suggest x2(1/ N = 161) = 3.09, p = .079 is not
significant with a p-value of .079.

2.

Does ethnicity affect a minor's ability to

successfully graduate from high school? In this
sample ethnicity did not appear to influence
rates of graduation. The findings suggest

X2(3, N = 161) = 3.01, p = .389 is not
significant with a p-value of .389.

3.

Does the type of placement affect a youth's

ability to successfully graduate from high
school? In this sample the type of placement a
youth was placed in did not appear to influence

rates of graduation. The findings suggest
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X2(5, N = 161) = 4.72, p = .451 is not
significant with a p-value of .451.
4.

If a youth is evaluated for an IEP while they
are in school does it improve their chances of
graduating? In this sample being evaluated for

an IEP did not appear to influence rates of
graduation. The findings suggest

X2(l, N = 161) = .12, p = .731 is not
significant with a p-value of .731.

5.

If a youth successfully completes the ILP does

this increase the likelihood that they will
graduate from high school? In this sample,

successfully completing the ILP appears to

influence rates of graduation. The findings
confirm X2(1, N = 161) = 10.29, p = .001 is
statistically significant which means p < .05.

The results reveal that 58% of foster youth
graduated from high school while concurrently

completing the ILP, compared to 31% of youth

that achieved academic success, although they
failed to complete the ILP.
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Table 2. Results of Chi-Square Tests
Variables
(N=161)

df

Value

P-value

Gender

1

3.09

.079

Ethnicity

3

3.01

.389

Type of Placements

5

4.72

.451

Evaluation for Individualized
Education Plan (IEP)

1

.12

.731

Completion of Independent Living
Program (ILP)

1

10.29

.001

1.

Does the number of placement moves affect a
youth's ability to graduate? In this sample the

number of placement moves appears to affect a
youth's ability to graduate. The findings

suggest t(16) = 3.23, p = .002 is statistically
significant (p < .05). The test illustrates

that the fewer placement moves a youth
experiences the more likely they are to
graduate from high school as seen in Figure 1

and Table 3. The mean number of placement moves

for youth who graduated was 5.77. The mean

number of placement moves for youth who did not
graduate was 8.80. These results indicate that

a foster youth who successfully graduates high
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school will experience three fewer placement

moves, on average, then the youth, who fails to

graduate from high school.

Table 3. Results of T-Test
Variables
(N=161)

df

Value

P-value

Number of Placement Moves

159

3.2.

.002 '

Summary

The results of this study were found by identifying
and describing the demographic variables which influence
the graduation rates of foster youth. The variables which

impacted this study assessed a foster youth's gender,
ethnicity, the type of placement they inhabited, and the

number of placement moves they experienced as dependents
of the child welfare system. The youth in this sample
were also evaluated for their involvement in programs

such as the Independent Living Program (ILP) and the
Individualized Education Plan (IEP). A frequency table,

chi square table, histogram chart, and t-test table all

displayed the statistical results of this study. Several

tests were employed for this study, but only two tests
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proved to be statistically significant. The significant
findings revealed that foster youth completing the ILP
were more likely to graduate from high school, and foster
youth graduating from high school, on average,

experienced fewer placement moves than those who did not
graduate high school.
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CHAPTER FIVE
DISCUSSION
Introduction

This study examined the characteristics of foster
youth who graduate high school and those who do not. The

limitations of this study and the recommendation for

social work practice, policy, and research are further
discussed. This chapter will conclude with a

summarization of the purpose of this study.
Discussion

The results of this study found that foster youth
who successfully completed the ILP were more likely to

graduate from high school than youth who failed to
complete the ILP. The chi square test which was employed

during this study found that out of 161 participants 63
(58%) foster youth graduated from high school while

simultaneously completing the ILP, compared to the 16

(31%) foster youth that graduated from high school
without ever•completing the ILP. This statistical finding
proved that foster youth completing the ILP while in

academia were twice as likely to graduate from high

school. This significant information is consistent with
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the literature provided by Scannapieco et al.,

Lemon et al.,

(2005). Scannapieco et al.,

(1995) and

(1995) found

that the youth who participated in the ILP were more
likely to become high school graduates. In this study 44
foster youth participated in the ILP and 22 youth, 50% of
the sample, graduated from high school.
The findings of Lemon et al.,

(2005) also support

the results of this study. Lemon et al.,

(2005)

established during their study that foster youth involved
in the ILP were more likely to receive tutoring services
which lead to improved graduation rates and thoughts of

attending post secondary education. Although the findings
of Scannapieco et al.,

(1995) and Lemon et al.,

(2005)

are conducive with the results of this study it would be

interesting to know what type of youth participate in the
ILP.

The ILP is a voluntary program which actively

supports and encourages all foster youth in their

academic endeavors. Despite their greatest efforts some
youth choose to not participate in the ILP. Who are the

foster youth that participate in the ILP then? Are these
youth already on task to academic achievement? Are they
already excellent students who are seeking scholarships
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and financial aid to support their collegiate pursuits?
The youth who voluntarily choose to participate in the

ILP could be considered self-starters, ambitious, and

motivated towards academic excellence. Unfortunately, the
data set provided by the Legislative Research Unit
contained only quantitative data which recorded factual
information instead of qualitative data which could have
provided the youth's thoughts and ideas about their

involvement in the ILP. The only way this type of data

could be extracted would be through in-depth qualitative

interviews which asked specific questions that identified
specific characteristics of foster youth who participated
in the ILP.
Another youth program which was evaluated during the

duration of this study was the Wraparound program. A chi
square test was employed to determine if a youth's

completion of Wraparound services would increase their
likelihood of graduating high school. The results of the
chi square test which was employed found that the test
was not significant based upon the fact that out of 161

participants only 4 utilized Wraparound services. The

SPSS program was unable to calculate and measure the
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importance of Wraparound in a youth's life because too
few people participated in the program.

In an attempt to understand the high school
graduation rates of foster youth a t-test was employed to

determine if the number of placement moves affects a
youth's ability to graduate. The results of this study
found that 79 of the participants that graduated from

high school experienced fewer placement moves,

approximately 3 less moves than the foster youth who did
not graduate. The 82 participants who did not graduate

high school experienced several more placement moves than

those who graduated. The mean number of placement moves
for youth who graduated was 5.77. The mean number of

placement moves for youth who did not graduate was 8.80.

These findings are comparable with the written work of
Zetlin et al.,

al.,

(2004) and Fernandez (2007). Zetlin et

(2004) found that multiple placement moves and

school transfers negatively affect the educational
outcomes of foster youth. Three years later, Fernandez

(2007) also found that numerous placement moves partnered

with several school changes adversely affected a youth's
ability to attain a high school diploma.
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Although it is inferred in this study that the
number of placement moves unfavorably affects a youth's
academic outcomes, it is also a consideration that other

factors linked with placement moves can impact a youth's
ability to graduate. Altshuler (1997) focused on the
importance of addressing a youth's emotional and
behavioral needs before supporting them academically.

A majority of foster children have endured some type

of trauma and are in need of emotional support and/or
mental health services. Multiple placement moves may.

reignite emotions of loss, fear, rage, and abandonment
(Vacca, 2008) . These emotions may lead to behavioral

outbursts and emotional instability which could then lead

to academic failure. Therefore, more placement moves can
lead to emotional and behavioral issues which could then

be the underlying issues of why youth are failing to

graduate high school and pursue secondary education.
Biome (1997) found that children were more likely to
exhibit behavioral problems due to multiple placement
moves and multiple school moves. There is a relationship

between a foster youth's involvement with the ILP and
their increased rates of graduating, however this
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quantitative data cannot determine what causes and

creates this relationship.

Several chi square tests were employed throughout
this study and they proved to not be significant yet
prior research provides contrasting literature. A chi

square test was utilized when attempting to determine if
males or females are more likely to graduate from high

school. In this sample gender did not appear to affect
the rates of graduation yet socially females are more

likely to graduate from high school than males. Greene
and Winters (2006) found that 72% of females nationally
graduated from high school compared to 65% of male

students.
A chi square test was performed in order to
determine if a youth's ethnicity affects their ability to
successfully graduate. The chi square test revealed that

a youth's ethnicity did .not appear to influence the rates

of graduation. However, according to the National Women's
Law Center (2007) African American and Hispanics students
were less likely to graduate and more likely to drop out

of high school compared to Caucasian and Asian/Pacific
Islander students.
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Data reported by the National Center for Education

Statistics (NCES) revealed that nationally in 2006, 78%
of Caucasian students and 72% of Asian students graduated
from high school. These statistics were followed by 55%
of African American students and 53% of Hispanic students

that successfully graduated from high school. White et
al.,

(2008) argues that when foster children are able to

understand and identify their ethnic origins they are
better equipped to pursue the academic services which are
provided to them. When a youth is able to accept who they
are they are more likely to be present in a scholastic

environment.

As data was explored this researcher employed a chi
square test to determine if a particular type of

placement affects a youth's ability to successfully
graduate from high school. The results from this study
proved to not be significant but prior studies from Usher

et al.,

(1999) and Wulezyn et al.,

(2003) explain that

placement types do affect a youth's educational outcomes.

Usher et al.,

(1999) found that foster children who were

placed in relative care experienced more stability and

fewer placement moves which resulted in rewarding
academic experiences. In addition to Usher et al.,
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(1999)

Wulezyn et al.,

(2003) found that foster children placed

in group homes experienced more placement moves which

lead to their academic decline.
The final chi square test was employed to determine

if youth who were evaluated for an IEP would experience
increased rates of graduation. The results were not

significant, yet Vacca (2008) writes that in order to
improve the educational outcomes for foster children they
must be evaluated for an IEP. According to Vacca (2008)

an IEP will allow teachers and social workers to become
more cognizant of any learning challenges a youth may be
facing.
Limitations
The main limitation of this study was the inability

to contact and communicate with the 161 participants of

this study. Utilizing secondary data was extremely
beneficial to this study, yet the use of qualitative data

could have enhanced the findings of this research

project. The data which was collected through the CWS/CMS

database has the potential to be interpreted in several
different ways. If interviews were conducted the data
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could be explained and interpreted and greater insight

into the lives of foster children could be gained.
Initially this study was provided with a sample of
300 participants. One hundred and sixty-one of the
participants were court supervised foster youth and the
139 remaining youth were under supervision by county
probation or dependents living with a legal guardian. The
139 participants were not used because they were not

strictly child welfare cases. The inability to utilize
139 participants nearly cut the sample size in half which

ultimately limited this study and its findings.
When foster children emancipate from the child

welfare system they generally transition from care to an
unknown destination. When a foster youth emancipates all

case management services are discontinued and a social
worker loses his or her ability to track a youth's
educational progress. A, social worker's inability to
track foster youth once they emancipate limits the

findings of this study. Eighty-two foster youth did not
graduate from high school in this study, yet this

researcher cannot state whether they have completed high
school after their emancipation date. When a youth

emancipates from care without a high school diploma they
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have the opportunity to attain a General Equivalency

Degree (GED), a high school proficiency certificate, or a
high school completion certificate. Due to the unknown
whereabouts of the participating foster youth in this

study, this researcher is unable to attain their
educational outcomes after emancipation. This researcher
would be interested in learning how many of these youth

chose to further their education. Without this
information the findings of this study have been
compromised.

Recommendations for Social Work
Practice, Policy and Research
Foster youth and their educational outcomes is an
extremely important topic which affects not only the

foster youth population but our society as a whole. It is
recommended that social workers collaborate with their

County Educational Liaisons, educators, caregivers, and
foster parents to ensure that foster children are in a
supportive, yet challenging learning environment. A
social worker needs to commit themselves to acknowledging

that educating a foster child is the key to a child's
success.
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It is mandated by law that every social worker must

introduce the ILP to a foster child when they become 15^1.

It is further recommended by this researcher that the
program needs to be thoroughly explained to the youth. It

is essential that the social worker emphasizes the
importance of participating in the ILP and the benefits

it offers. As the goals are being chosen during the ILP
process, it is recommended that, the social worker

implement and suggest goals that are academically driven.
The focus of every social worker needs to be directed

towards teaching foster youth the tools to succeed in an

academic environment. Social workers need to develop
their own skills in assisting foster youth but they can
also look to the policies which were created for

dependents of the child welfare system.
AB 490 and AB 167 are assembly bills which were

created to support foster youth in academia. The lasting
benefits of these assembly bills have yet to be

discovered. In order to determine the lasting effects of
AB 490 and AB 167 a longitudinal study would need to be
performed to record the improved graduation rates. Policy

makers continue to identify issues and concerns with the
foster youth population, therefore they are continually
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initiating assembly bills which will pave the way for
youth to excel. In order for future assembly bills to be

truly effective this researcher recommends that policy
makers collaborate with Children and Family Services and
the ILP to assess the academic needs of foster youth.

Lastly, it is recommended that more social work

research is conducted on behalf of the foster youth
population. Several quantitative studies have been
employed but very few qualitative studies have been
conducted. In order to gain a true understanding of the

academic needs of these children in-depth qualitative
interviews need to take place. Utilizing qualitative
studies would allow researchers to gain access to the

true thoughts and experiences of youth in high school.
This qualitative data would give researchers access to a
plethora of information they may never have accessed when
utilizing quantitative instruments.
Conclusions

The purpose of this study was to identify the
characteristics of foster youth who graduate high school

and those who do not. This study collected data from 161

participants who were dependents of the child welfare
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system. The results of this study found that foster youth
who participate in the ILP were more likely to graduate

from high school. This study also found that youth who

experienced fewer placement moves were more likely to
earn a high school diploma.
The limitations of this study were identified and
addressed. Some of the limitations included a small

sample size and the lack of qualitative data. As the
limitations of this study were addressed, recommendations
for social work practice, policy, and research were

suggested. Some of the suggestions varied from social

worker's becoming more instrumental in the ILP process,
stronger collaborations being made when creating new

assembly bills, and employing qualitative studies when
researching the foster youth population. Foster children
have been labeled "at-risk" and "vulnerable" in regards
to their education; these negative labels can and will be

changed when their academic needs have been properly
addressed.
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APPENDIX

DATA EXTRACTION FORM
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DATA EXTRACTION FORM

1.

IDENTIFYING INFORMATION
Number of years in foster care system:____

Gender:

____ Female

Ethnicity: ____ White
____ Black
____ Mexican
IL

____ Male
____ Asian/Pacific Islander
____ Native American and Alaskan Indian
____ Other

HOUSING

Housing Accommodations While in Placement

____ Foster Family Agency Certified Home
____ Foster Family Home
____ Group Home
____Guardian Home
____ Relative/Non Related Extended Family Member (NREFM) Home
____ Small Family Home
Number of placement moves:____

II.

EDUCATION
Evaluated for an Individualized Education Program
____ Yes
____ No

Foster youth graduated from high school
____ Yes
____ No

IV. ADDITIONAL YOUTH SERVICES
Completed the Independent Living Program (ILP)
____ Yes
____ No

Graduated from Wraparound
____ Yes
____ No
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